
 

 

        RESULTS OF PRE-ASSESSMENT 
 

  

 



1 | P a g e  
 

Preface 

WCSD Vision, Mission, and Core Values ................................................................. 2 

WCSD Strategic Plan, Envision WCSD 2020 ............................................................. 3 

PreK-3 Theory of Change ....................................................................................... 3 

WCSD Teaching and Learning Framework .............................................................. 4 

WCSD Four Fundamentals ..................................................................................... 5 

I. Plan Development  .................................................................................................... 6 

II. Results of Self-Assessment 

Essential 1: Leadership and Sustainability................................................................ 7 

Essential 2: Data-Driven, Standards-Based Instruction and Intervention .................. 8 

Essential 3: Literacy Assessment Systems ................................................................ 9 

Essential 4: Professional Learning ............................................................................ 10 

Essential 5: Family and Community Engagement ..................................................... 11 

III. Action Steps Defined by Read by Grade 3 

Essential 1: Leadership and Sustainability................................................................ 12 

Essential 2: Data-Driven, Standards-Based Instruction and Intervention .................. 13 

Essential 3: Literacy Assessment Systems ................................................................ 14 

Essential 4: Professional Learning ............................................................................ 15 

Essential 5: Family and Community Engagement ..................................................... 16 

IV. Appendix 

Essential 1: Leadership and Sustainability (1A -1C) .................................................. 17 

Essential 2: Data-Driven, Standards-Based Instruction and Intervention (2A - 2D) .... 18-26 

Essential 3: Literacy Assessment Systems (3A - 3D) .................................................. 26-30 

Essential 4: Professional Learning (4A - 4D) ............................................................. 30-31 

Essential 5: Family and Community Engagement……………………………………………………..32 

V. Measured Performance Objectives ........................................................................... 33 

VI. Acronym List ........................................................................................................... 34 

VII. References……………………………………………………………………………………………………………..35-36 

VIII. Acknowledgements ............................................................................................... 37 

Cover illustration by Ever June McNeill, WCSD student 

TABLE OF CONTENTS 



2 | P a g e  
 

This plan serves as a complement to the District’s Strategic Plan, 

Envision WCSD 2020 

Investing In Our Future 
 

 

 

As a courageous, innovative leader in education, Washoe County School District (WCSD) will be 
one of the nation’s top performing school districts, graduating all students college and highly-
skilled career ready. 

 

 

To create an education system where 
all students achieve academic success, develop personal and civic responsibility, and achieve 
college and career readiness for the 21st century. 

 

 

 
 

 All students can learn and be successful. 
 The achievement gap can be eliminated by ensuring every student is challenged to learn 

at or above grade level. 
 Effective teachers and principals, dedicated support staff, rigorous curriculum, culturally 

responsive practices, measurable outcomes, timely interventions, ongoing monitoring 
and assessment, collaboration, professional development, and a culture of continuous 
improvement ensures classroom success for all students. 

 We will achieve superior performance through clear goals that set high expectations and 
standards for all students and employees. 

 Student academic success and character building requires family, student, school, and 
community engagement. 

 Leadership and passion, together with accountability and transparency, are keys to 
reform and success. 

 A strong education system ensures the well-being of a community. 

WCSD CORE BELIEFS 

WCSD MISSION 

WCSD VISION 
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Envision WCSD 2020: Investing in Our Future Goals 

Goal 1 

To ensure annual student academic growth through a system of curriculum, instruction, and 
assessment that is aligned, rigorous, and relevant. Instruction will be designed to meet the 
needs of every child in our diverse student population. 

Goal 2 

To develop and retain highly effective personnel who are driven to support students and their 
academic success as well as the success of the District. Washoe County School District will 
accomplish this goal through recruitment, selection, professional development, and training. 

Goal 3 

To engage family and community members in strong relationships and provide meaningful 
opportunities to increase their educational expertise, trust, and to share responsibility for 
student success.  

Goal 4 

To establish a system that is effective, efficient, transparent, and accountable by using 
meaningful structures and processes. 

Goal 5 

To ensure our schools are safe, secure, supportive, and welcoming environments where 
students and staff are able to succeed academically and professionally at the highest possible 
levels. 

 

 

 

The following Theory of Change is extracted from the Washoe County School District (WCSD) 
PreK-3 Framework, and highlights the District’s focus on early learning as paramount in building 
a solid first step in a child’s pathway to college and highly-skilled career readiness. 

In recent years, PreK-3 reforms have been gaining traction because of their focus on the crucial 
early childhood years. PreK-3 approaches include high-quality preschool programs, full-day 
Kindergarten and aligned early elementary settings that provide developmentally appropriate 
instruction and experiences that prioritize both cognitive and social-emotional development 
(Bornfreund, 2013). The benefits of quality preschool experiences for low income children have 
been researched and documented to such an extent that they are largely incontrovertible. 
Increased participation in high-quality preschools and full-day Kindergarten programs is a 
promising solution to closing the achievement gap in American schools. However, additional 
research solidly indicates the positive effects from students’ participation in a quality preschool 

WCSD PREK-3 THEORY OF CHANGE 
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TEACHING & LEARNING FRAMEWORK 

diminish over time. Educators, policymakers, and researchers have long been frustrated by a 
fade out effect: the tendency of the positive effects of early learning to fade out by the time the 
children who had successful preschool and full-day Kindergarten experiences reach the third 
grade.  

The solution to this fade out effect, emerging in a number of Districts across the United States, 
is a PreK-3 framework for early learning, in which preschool and early elementary grade 
teachers work closely together to study teaching and learning through alignment of curricula, 
methodology, and assessments. The PreK-3 system is designed to address the problem of 
children coming to Kindergarten unprepared and weaknesses in the pipeline from Pre-
Kindergarten to third grade.  

Under the leadership of Superintendent, Traci Davis, and with support of the WCSD Board of 
Trustees, the WCSD was able to provide full-day Kindergarten in all elementary schools 
beginning 2015-16. This proclamation demonstrates the District’s commitment to PreK-3 
reform.  

 

 

 

The WCSD is committed to creating an education system where all students achieve academic 
success, develop personal and civic responsibility, and achieve career and college readiness for 
the 21st century. To that end, the WCSD Teaching and Learning Framework (Framework) has 
been designed to ensure WCSD meets the needs of every child, by name and face, to 
graduation. 

At the heart of the Teaching and Learning 
Framework sits a process for continuous 
improvement. The Plan Do Study Act (PDSA) 
process serves as an engine in elevating student 
achievement. The foundational supports, as 
presented in the WCSD Strategic Plan, serve as 
the base of the Framework. 

Alignment of standards, curriculum, instruction, 
and assessment is represented as an 
underpinning along the Pathway to Excellence 
toward college and highly-skilled career 
readiness. Multi-Tiered System of Supports 
(MTSS) within the Framework reflects a 
concentrated effort to provide for students’ individual academic, social, and emotional needs. 
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WCSD is committed to giving all teachers the tools they need to work effectively with every 
student so that each child can reach his/her potential.  

The Framework provides the foundation for instructional excellence. It outlines the most 
essential components of teaching and learning and provides educators the flexibility to exercise 
their professional judgment to ensure their students success along the Pathway. 

For School Year (SY) 2015-16, the Leadership Development Steering Committee identified a 
professional development focus that would improve student outcomes, this work will 
encompass the “Four Fundamentals” (Fundamentals). These Fundamentals, when coupled with 
Framework, serve to keep staff on track, toward a common purpose, and are integral to the 
teaching and learning conversations throughout the District. In this model, administrators and 
teachers are able to self-select one or more domains as a professional learning thread, which is 
delivered via leveled meeting and Professional Learning Communities (PLCs). These 
Fundamentals (see graph below) outline District expectations of practice, and undoubtedly 
support K-3 literacy initiatives. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

FOUR FUNDAMENTALS 
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PLAN DEVELOPMENT 

 
 

 

With full-day Kindergarten in place, and to further District efforts in building a solid early 
learning foundation, and in support of Read by Grade 3 (SB 391) legislation, the District took 
initiative to build a K-3 literacy plan. To accomplish this task, a broad-based group of 
stakeholders was assembled as a Literacy Plan Development Design Team. The team first 
reviewed the Nevada State Literacy Plan (NSLP) 2015, specifically the Elementary: Lake Tahoe 
section, which speaks to five essentials as follows:  

NEVADA STATE LITERACY PLAN (NSLP) ESSENTIALS: 

1. Leadership and sustainability 
2. Data-driven, standards-based instruction and intervention 
3. Literacy assessment systems 
4. Professional learning 
5. Family and community engagement 

After the self-assessment was conducted, the team employed the Elementary Literacy Self-
Assessment Tool and NSLP Action Roadmap in developing consensus toward the “present” and 
“desired” state of literacy programming in the WCSD. The result of these ratings then drove 
development of action steps.  
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Essential 1: LEADERSHIP AND SUSTAINABILITY 

A group process aimed at strategically mobilizing others for the purpose of improving 
students’ literacy growth. Sustainable reforms are persistent over time and circumstances. 

Action Steps 

A. 1Develop a plan for using valid and reliable assessments, as approved by the Nevada 
State Board of Education, in order to determine K-3 students’ levels of proficiency (Page 
17 1.A). 

B. Develop a plan for assessing Kindergarten students’ early reading behaviors within the 
first 30 days of school after the student enters Kindergarten or upon enrollment in 
Kindergarten if the student enrolls after that 30-day mark (Page 17 1.B). 

C. Develop a plan for assessing students’ early reading behaviors in grades 1, 2, and 3 
within the 1st 30 days of school after entering assigned grade or upon enrollment (Page 
17 1.C). 

D. Focus on Reading foundational skills as gateway to reading closely and analytically 
within range of complex literary and informational texts in site and District professional 
development plans; align to instructional rounds and Instructional Practice Guides. 

E. Identify all human capital and orient them toward literacy goals. 
F. Identify and refine curriculum to better support Reading foundational skills.2 
G. Employ the PDSA cycle in the teaching and learning process; share school-wide literacy 

data with ALL staff on regular basis within PDSA cycle. 
H. Identify data that is expected to be reviewed at each site during regular PLCs; increase 

opportunities for staff collaboration to review data and plan for subsequent instruction. 
I. Provide literacy training for volunteers and support personnel; enlist Volunteer Services 

in partnership with WCSD trainers in this process. 
J. Include, monitor, and report progress toward, literacy goals per School Performance 

Plans. 

  

                                                           
1 Blue indicated Read by Grade 3 required elements. Black indicates additional action steps WCSD will take.   
2 Under common core - Reading foundational skills include phonemic awareness, phonics, and fluency to support 
comprehension.  

                                ACTION STEPS DEFINED 
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Essential 2: DATA-DRIVEN, STANDARDS-BASED INSTRUCTION AND INTERVENTION 

All planning for literacy instruction occurs with a systematic analysis of student data. All 
instruction is explicitly aligned to state literacy standards. Classroom educators and 
interventionists use research-based strategies for delivering literacy objectives across all 
content areas. 

Action Steps 

A. Develop a plan of intensive instruction aimed at those students who have been 
identified as deficient in reading (Page 18 2.A). 

B. Develop a plan for ensuring that these students do, indeed, achieve adequate 
proficiency in reading (Page 24 2.B). 

C. Develop a plan for offering regularly scheduled reading sessions in small groups K-3 
(Page 25 2.C). 

D. Define specific instructional methodologies in use in the areas of phonological and 
phonemic awareness, decoding skills, reading fluency, and reading comprehension 
(Page 26 2.D). 

E. Create and employ targets for Reading foundational skills.  
F. Define four literacy domains along with language3. Teach explicitly to five domains 

(reading, writing, speaking, listening and language) across content. 
G. Provide professional learning opportunities specific to a balanced literacy program.  
H. Identify common curriculum and professional learning that focuses on Reading 

foundational skills via comprehensive professional development plan. 
I. Focus and share school-wide literacy data with ALL staff on regular basis within PDSA 

cycle. 
J. Develop site specific literacy goal(s) per School Performance Plan. 
K. Reference content standards and language development standards in planning for 

language learning per World Class Instructional Design (WIDA) essential actions for 
English Learners (ELs). 

L. Recognize site-specific literacy goal(s) per School Performance Plan. 

  

                                                           
3 The Nevada State Literacy Plan only lists reading, writing, speaking and listening for early grades.  
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Essential 3: LITERACY ASSESSMENT SYSTEMS 

The use of valid and reliable measures to screen, progress monitor, and diagnose students’ 
literacy needs. 

Action Steps 

A. Outline a process for considering the English Language Proficiency (ELP) level of each EL 
student (per the ELPA) (Page 27 3.A). 

B. Outline a process for considering the native literacy of each EL student (Page 27 3.B). 
C. Plan for ELs based on sound research principles of language acquisition (Page 28 3.C). 
D. Develop a plan for ELs aligned with WCSD English Learner policy (per Nevada State 

Board of Education and the English Mastery Council) (Page 29 3.D). 
E. Create via collaboration with Department of Assessment, Department of Curriculum & 

Instruction (C & I), Department of English Language Learners/World Languages (Dept of 
ELL/WL) and MTSS, a professional learning strand required of all new teachers, coaches, 
learning strategist/implementation specialists, and administrators specific to data-
driven decision making. Per employee category as follows- 

1. New Teachers: Provide understanding of: 1) current assessment system; 2) 
data-driven decision making process; 3) how data is used to inform instruction; 
4) purpose of each assessment; and 5) balanced assessment system. 

2. Coaches/Learning Strategist/Implementation Specialists should have a deep 
understanding of E.1., plus be able to: 1) facilitate discussion and practice data-
driven decision making, and 2) possess extensive knowledge of literacy 
continuum. 

3. Administrators should have deep understanding of E. 1 and E. 2, and have: 1) 
deepen knowledge of literacy continuum; 2) ability to analyze Smarter 
Balanced Assessment Consortium (SBAC), Measured Academic Progress (MAP), 
and Developmental Reading Assessment (DRA), and other data necessary to 
inform instructional modifications; 3) incorporate look-fors in instructional 
rounds/walk-throughs. 

F. Become familiar with the WIDA assessment results – as students receive a performance 
indicator for every layer of literacy – reading, writing, listening, and speaking. 

G. Recognize site specific literacy goal(s) per School Performance Plan. 
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Essential 4: PROFESSIONAL LEARNING 

The development of learning opportunities, resources, and coordinated support services that 
enhance literacy learning for all children, families, and educators. 

Action Steps 

A. Define procedures for facilitating collaboration between the learning strategist and the 
K-4 classroom teachers (Page 31 4.A). 

B. Develop a professional development plan for training the learning strategist (Page 31 
4.B). 

C. Develop a development plan for training for the K-4 classroom teachers [(by the learning 
strategist)] (Page 32 4.C).  

D. Develop a plan for implementing the duties and responsibilities of the learning strategist 
(Page 32 4.D). 

E. Incorporate feedback loop in instructional rounds regarding efficacy of professional 
learning, provide evidence of growth and implementation, and provide evidence of 
additional learning needs. 

F. Structure professional learning opportunities so teachers and principals can learn and 
practice alongside each other to the greatest extent possible.  

G. Promote professional growth for literacy via professional growth systems and 
supervisory conferences; integrate into Danielson/Nevada Educator Performance 
Framework (NEPF) conversations. 

H. Implement PDSA cycle for continuous improvement in all professional learning. 
I. Ensure training in Reading foundational skills, with instruction on comprehension 

strategies, text structures, and text discussion in professional learning of learning 
strategist (and other elements of coaching as per Nevada State Board of Education -
approved responsibilities), coaches, implementation specialists, and others. 

J. Expand embedded coaching model (e.g. learning strategists/implementation specialists, 
instructional coaches, etc.). 

K. Provide opportunities for teachers to receive endorsements in PreK-2, English Language 
Learners, or Special Education in order to create a highly-effective workforce.  

L. Recognize site specific literacy goal(s) per School Performance Plan. 
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Essential 5: FAMILY AND COMMUNITY ENGAGEMENT 

A coordinated and collaborative system in which schools and other community organizations 
connect with families in meaningful ways to support the ongoing improvement of student, 
family, and community literacy. 

Action Steps 

A. Include academic activities in typical site-based community activities; an opportunity to 
provide information to families on PreK through adult literacy development and engage 
families in learning alongside school staff.  

B. Inform community via communications plan about SB 391 Read by Grade 3, to include 
retention provision at end of grade 3; keep parents abreast of student progress in 
literacy on a frequent basis beginning PreK. 

C. Integrate cultural competency into District’s comprehensive professional development 
plan and site-based literacy plan; to include pre-post assessment training, into District’s 
comprehensive professional development plan. 

D. Incorporate site-based, annual data nights aimed at educating parents on student data 
and literacy; share/post aggregated data within FERPA limits. 

E. Conduct annual District Data Summit to inform community of progress in literacy. 
F. Ensure that Parent Involvement Facilitators (PIFs), volunteers, school librarians, and 

tutors (i.e. teacher assistants) are trained in cultural awareness as defined in one’s 
literacy experiences. 

G. Ensure training in Reading foundational skills, along with writing, speaking/listening, 
vocabulary, comprehension, and language to learning strategists, coaches, 
implementation specialists, and others.  

H. Incorporate Family Storyteller in school program. 
I. Incorporate Family Engagement Days in collaboration with the University of Nevada 

Reno, (UNR). 
J. Recognize site specific literacy goal(s) per School Performance Plan (SPP).
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Essential Element 1: Leadership and Sustainability 

1. A. Plan for using valid and reliable assessments (that have been approved by the Nevada 
State Board of Education) in order to determine K-3 students’ level of proficiency. 

 The WCSD consistently assesses the reading level and behavior of each student in 
grades Kindergarten through Grade 3. Kindergarteners are assessed with the DRA2 as 
part of a district-wide Kindergarten screening week, scheduled the week before 
Kindergarten begins. Students in grades 1-2 new to the District are assessed with the 
DRA2 during the first four weeks of school to assist teachers in planning appropriate 
instruction. All students in grade 3 participate in the MAP online English Language Arts 
(ELA) assessment before the 30th day of instruction. 

 The DRA2 is administered multiple times per year to monitor students’ reading progress 
and provide guidance for appropriate intervention or enrichment as needed.  
Kindergarteners are assessed three times a year: before entering school, at the end of 
the second quarter, and at the end of the fourth quarter.   

 Students in grades 1 and 2 are assessed two times per year: at the end of the second 
quarter and the end of the fourth quarter. The students in grade 3 reading skills are 
assessed with the online MAP assessment three times a year: before the 30th day of 
instruction, at the end of the second quarter, and at the end of the fourth quarter. The 
following table provides grade level benchmarks. 

 

1. B. Plan for assessing Kindergarten students’ early reading behaviors (within the 1st 30 days 
of school after the student enters Kindergarten or upon enrollment in Kindergarten if the 
student enrolls after that 30-day mark). 

 WCSD assesses the reading behavior of each Kindergartener during the district-wide 
screening week. Kindergarten students who enroll within the first 30 days of school are 
assessed upon their enrollment.   

1. C. Plan for assessing students’ early reading behaviors in grades 1, 2, and 3 (within the 1st 
30 days of school after entering assigned grade or upon enrollment). 

 Students who newly enroll in a WCSD grade 1 or 2 within the first 30 days of school are 
assessed with the DRA2 upon their enrollment. Reading skills for students in grade 3 are 
assessed using the MAP during the first 30 days of school. WCSD is moving toward 
consistent assessments of reading behavior for all student K-3 for SY 2016-17. 

 Reading skills for students in grade 3 are assessed using the MAP before the 30th day of 
school. 

Grade Fall Winter Spring 

 K Level A Level 2 Level 4 

1 Level 4 Level 10 Level 16 

2 Level 16 Level 20 Level 28 

                                APPENDIX 
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Essential 2: Data-Driven, Standards-Based Instruction and Intervention 

2. A. Plan of intensive instruction aimed at those students who have been identified as 
deficient in reading. 

WCDS is committed to creating an education system where all students achieve academic 
success, develop personal and civic responsibility, and achieve career and college readiness for 
the 21st century. WCSD believes a MTSS framework will help achieve this commitment. 

The MTSS is a school-wide, problem-solving and prevention model with widely proven 
effectiveness (Graden, Stollar, & Poth, 2007; http://www.kansasmtss.org). MTSS uses data-
driven decision making to inform academic and behavioral instruction and intervention. The 
instruction and intervention is 
delivered to students in varying 
intensities (multiple tiers) based 
on student need. “Need-driven” 
decision-making helps to ensure 
that school and District 
resources reach the appropriate 
students at the appropriate 
levels to accelerate the 
performance of ALL students to 
achieve career and college 
readiness (http://www.florida-
rti.org/floridaMTSS/index.htm). 

As education has transitioned to 
an outcome-oriented profession 
and educators strive to ensure 
college and career readiness for 
all students, it is essential to incorporate science into practice in schools. WCSD’s shift to 
problem solving in MTSS allows use of a scientific method in a system of service delivery that 
meets the needs of all students. First, the essential components of MTSS are defined and then 
the three tiers in MTSS are discussed. 

Five components make up an effective MTSS model (Barnes & Harlacher, 2008): 
1. An integrated assessment system. 

a. Conducts universal screenings with all students three times per year to proactively 
and objectively identify which students are potentially in need of educational 
supports/enhancements to supplement the core curriculum. 

b. Evaluates universal screening data to ensure the core curriculum is resulting in 
success for a sufficient percentage of students. 

c. Use of various diagnostic assessments to analyze why students or groups of 
students are not performing at expected levels.  

http://www.kansasmtss.org/
http://www.florida-rti.org/floridaMTSS/index.htm
http://www.florida-rti.org/floridaMTSS/index.htm
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d. Monitor frequently the progress of students receiving additional support to ensure 
they benefit from instruction/support. 

 
2. Three tiers that offer increasingly individualized and intensive support. 

a. Implementing targeted support for groups using data based decision making and 
evidence-based interventions; 

b. Implementing intensive individualized plans using data-based decision making; and 
evidence-based interventions. 

 
3. A protocol refers to the method and approach used when determining student needs and 
how to address them. It defines “Who gets what, when.” 

a. There are three types of protocols: 1) a standard-treatment protocol in which groups of 
students receive a similar intervention based on their need, 2) a problem-solving 
protocol in which an individual plan is designed for each student needing additional 
support, and 3) a combined approach which uses elements from both aforementioned 
protocols to design additional support. 

b. WCSD uses a combined approach in that students at Tier 2 receive a standard treatment 
protocol and students at Tier 3 receive an individualized plan. 

c. The protocol outlines the roles and responsibilities of staff and clarifies the procedures 
and processes within the model (e.g., requirements to move a student into Tier 3, 
procedures for notifying parents, etc.). 

4. Use of evidence-based instruction to ensure students have the best chance at success. 
a. The goal is to utilize strategies with a scientific, research base to increase the likelihood 

of success for individuals and then match students’ instruction/support to the level and  
intensity of their need.  

5. Ongoing professional development to ensure staff has the skills and knowledge to carry out 
the model. The model will include: Multi-Tiered System of Supports: A Three-Tiered Structure. A three-
tiered system of service delivery is a necessary structure to efficiently and effectively support all 
children, not just those who struggle in school. This system of service delivery is crucial in the 
attempt to ensure all students achieve at high levels and all students achieve college and career 
readiness. The first step in building a MTSS is to examine system effectiveness, which must 
occur prior to assessing students individually. This section describes each tier in detail, and how 
to examine the effectiveness of a school’s system of service delivery. 

Tier 1: Core Instruction 

At Tier 1, all students receive scientific, research-based core instruction implemented with 
integrity and emphasizing grade-level standards and school-wide behavioral expectations. 
Instruction at Tier 1 should be explicit, differentiated and include flexible grouping and active 
student engagement. 

Universal Screening 

Universal screening with a common assessment occurs three times during the school year to 
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gather information on how the school system performs as a whole and to identify student 
needs. Tier 1 must result in meeting the needs of at least 80% of the school population as 
assessed by District-wide assessments, DRA2, MAP, Curriculum-Based Measures (CBM), 
classroom-based assessments, Criterion Referenced Tests (CRTs), Normed Referenced Tests 
(NRTs), grades, and school-wide behavior data. Meeting at least 80 % of students’ needs with 
Tier 1 instruction allows schools the capacity to provide effective supplemental instruction. 
When fewer than 80% of students’ needs are met at Tier 1, a school will have an influx of 
students requiring supplemental support, creating a “top-heavy,” ineffective and inefficient 
system. Tier 1 problems cannot be fixed at Tier 2 or Tier 3. The quality of service at Tier 1 is 
critical to the success of MTSS implementation. In the absence of an effective core, the success 
of supplemental supports/enrichments will be diminished (Chard, Harn, Sugai, Horner, 
Simmons & Kame’enui, 2008). 

If Tier 1 instruction is not successful in meeting the needs of 80% of the school’s population, 
then the school team should consider possible solutions to create a better match between 
students’ needs and the core curriculum and instruction (e.g., improving explicit instruction, 
differentiation strategies, use of flexible grouping, and maximizing active student engagement). 
This match can be identified through the use of frequent formative assessment (both formal 
and informal) to inform instruction, curriculum, and environmental factors that ensure the 
needs of all students are met. 

Formative Assessment 

Formative assessment is a planned process in which assessment-elicited evidence of students’ 
status is used by teachers to adjust their ongoing instructional procedures or by students to 
adjust their current learning tactics (Popham, 2008). 

Instruction, Curriculum, Environment and Learner (ICEL) Factors 

To ensure 80% of students’ needs are met at Tier 1, high quality instruction is essential. 
Systematic explicit instruction skills are taught from less to more complex using direct, clear 
and concise instructional language. 

Differentiated Instruction 

Students at different levels: Students have different levels of background knowledge and school 
readiness. Differentiated instruction engages each student in active learning according to 
his/her needs. The content of instruction, delivery of instruction, and targeted level of 
instruction can be differentiated.  

Flexible Grouping: A combination of whole-group, small-group, and individual instruction allows 
teachers to create fluid groups that meet the needs of all students. 

Curriculum: Curriculum used is based upon the NVACS. 
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Environment:  Active Student Engagement ensures students are all actively involved during 
instruction and are not passive recipients. This can be accomplished with high rates of 
opportunities to respond, ample time to practice skills, and prompt corrective feedback. Use of 
effective classroom behavior strategies, which includes proactively and explicitly teaching the 
expected behaviors and routines, frequent use of reinforcement and praise (4:1 positive to 
negative feedback loop), quick and efficient transition times, and consistent instructional 
response to misbehavior. 

To build an effective system, Tier 1 instruction may look different from school to school 
depending on the predominant needs of their population (e.g., EL, FRL, Gifted). For example, 
one school may require intensive EL support as a part of Tier 1 instruction to meet the 80% 
criterion and another school may require enrichment to ensure progress for high achieving 
and/or gifted students as a part of Tier 1 instruction. For those schools that meet the 80% 
criterion, it is still essential to examine the effectiveness of the core and ensure growth of all 
students. 

Tier 2: Targeted Group Intervention 

At Tier 2, students identified as being at-risk academically or behaviorally through universal 
screenings are provided scientific, research-based interventions in addition to the core. 
Approximately 10% to 15% of students will need supplemental instruction at Tier 2 to become 
proficient. Tier 2 interventions are implemented with groups of students demonstrating 
common skill deficits or social/emotional/behavioral risk characteristics. 

Targeted group interventions typically involve an additional 90-135 minutes of instruction 
(outside of core instruction) provided each week (e.g., two 45-minute intervention periods). 
Targeted group interventions must be: 1) more explicit; 2) more intensive than core instruction; 
3) more supportive in the form of encouragement, feedback, and positive reinforcement; 4) 
carefully scaffolded; and 5) ideally occur in groups of approximately six to eight students or 
larger groups broken into a few groups of six to eight students. 

Assessment 

Targeted group interventions must include systematic progress monitoring on a schedule 
appropriate for the type of concern (i.e., twice monthly for academic concerns; daily for 
behavioral concerns). 

Tier 2 Enrichment: Students identified as Gifted and students who require greater challenge 
than provided in Tier 1 enrichment participate in enhanced learning experiences that 
emphasize depth of knowledge. 

Tier 3: Intensive Individualized Intervention 

Students who have not demonstrated progress with targeted group interventions at Tier 2 
require more time in more intensive interventions. Tier 3 interventions are distinguished from 
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Tier 2 interventions because they are individualized based on data collected in individual 
problem solving, occur with smaller student-teacher ratios (e.g., ideally three to five students or 
a larger group broken into a few groups of three to five students), and possibly occur for a 
longer duration of time (e.g., more daily minutes or more weeks spent in intervention). About 
5% of students will require this level of intensive support. Tier 3 intervention plans include 
more than what occurs during intervention time. They also include strategies for maximizing 
student outcomes during core instruction or Tier 1, as well as support at home or in the 
community.  

Positive outcomes for students with the highest level of need have been shown to occur when 
all stakeholders are collaborating to create a coordinated system of care (Clark & Clarke, 1996). 
Involvement of parents and local agencies/community providers in developing a Tier 3 
intervention plan is ideal for meeting student needs and is consistent with WCSD’s commitment 
to supporting a collaborative wrap-around system for students in need. While it may not always 
be possible to secure commitments from parents and/or community providers, it is important 
that schools include them to the greatest degree possible. 

Students requiring Tier 3 supports are behind in the curriculum and have gaps in their skills. It is 
the school’s objective to accelerate their learning to a rate at which the achievement gap 
eventually will close. Individual student problem solving is the focus of Tier 3. 

Assessment 

The frequency of progress monitoring should match the intensity of the intervention and 
should occur weekly for academic concerns and daily for behavioral concerns. 

Tier 3: Individual Problem Solving 

Problem solving is a scientific, logical, and practical approach to improving outcomes for 
individual students spanning the performance continuum (Tilly, 2008). As defined and 
exemplified earlier, a problem is the difference between what is expected and what occurs. 
Thus, prior to beginning problem solving, it is necessary to identify what is expected. This 
definition applies to all situations and populations. WCSD uses the problem-solving model guide 
to train and support staff in thinking in a problem-solving approach: 

1. Problem Identification: Is there a problem that warrants further investigation?  
2. Problem Analysis: Why is the problem occurring? 
3. Plan Implementation: What can be done about the problem? and  
4. Plan Evaluation: Did the plan work? 

1. Problem Identification: Is there a problem that warrants further investigation? A problem is 
defined as the difference between what is expected of a student and what a student actually 
does. It is critical to define in observable and measurable terms both what the student is 
expected to do and what the student is actually doing. Measuring this difference between what 
is expected and what occurs allows for objectivity about the nature of a problem and for 
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specific information about the magnitude of a problem. The decision made in this first phase of 
problem solving is Problem Identification, which sets the stage for the second phase, Problem 
Analysis. 

2. Problem Analysis: Why is the problem occurring? The purpose of determining why a problem 
is occurring in the Problem Analysis phase is to help identify intervention plans that are: a) 
directly linked to the identified problem, and b) have a high likelihood of a successful outcome. 
Instead of measuring student performance to find disabilities, the purpose of this phase is to 
identify factors contributing to the problem and conditions under which student learning is 
enabled and enhanced. 

To determine why a problem is occurring, it is critical to consider information about the 
interaction between Instruction, Curriculum, Environment, and Learner (ICEL). This information 
should come from a variety of sources, including review of existing information, interviews with 
teachers and caregivers, observations, and testing results (Hosp, 2006).  

Data generated from the problem analysis process leads to clear hypotheses about the cause of 
the problem and provides direction on how to correct the problem.  The decisions made in the 
first two phases of problem solving, Problem Identification and Problem Analysis, set the stage 
for the third phase, Plan Implementation. 

3. Plan Implementation: What can be done about the problem? At this phase of the problem-
solving model, the efforts of valuable data collection during Problem Identification and Problem 
Analysis pay off and allow teams to: a) set meaningful goals for students, and b) select 
scientific, research-based interventions that have a high likelihood of success. During this 
phase, school teams should develop five plans: 1) the goals for the student; 2) the intervention 
plan; 3) a progress monitoring plan; 4) a procedure for measuring intervention plan integrity; 
and 5) a mechanism to communicate with parents and involved staff. 

In WCSD, the intervention plans, goals, progress monitoring plan, and integrity measurement 
plan identified during Plan Implementation are documented in the Student Information System, 
Infinite Campus.  

The fourth step of individual problem solving – Plan Evaluation, is described in the next section.  

2. B. Plan for ensuring that these students do, indeed, achieve adequate proficiency in 
reading.  

4. Plan Evaluation: Did the intervention plan work? The final phase of the problem-solving 
model involves evaluating the benefit of the intervention for individual students. Because it is 
impossible to predict with absolute certainty the effectiveness of any scientific, research-based 
intervention for any individual student, it is necessary to monitor student progress toward 
goals. Progress monitoring tools must be sensitive to growth and have the ability to reliably 
show student progress over time. Data are collected at least twice per month and performance 
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trends are graphed and reviewed on a scheduled, regular basis to determine student benefit. If 
intervention results in student growth, it can infer that the Problem Analysis was accurate and 
the appropriate intervention was selected. If intervention does not result in student growth, 
accuracy of Problem Analysis and selection of an appropriate intervention must be 
reconsidered. 

MTSS Meetings 

The school site team schedules the administration of a Universal Screener three times per year.  
This is an opportunity for the team to review their site as a whole and evaluate if their system is 
reaching 80% for Tier 1 instruction. When looking at a Tier 2 or Tier 3 level intervention, school 
sites have established weekly meetings to review their academic data/interventions. The team 
reviews their data, such as literacy, to ensure instruction/intervention is being implemented 
with fidelity and students are making adequate progress towards proficiency.  Through the 
problem-solving model, teams determine that both student(s) and intervention(s) are 
successful or in need of further support.  The team ensures the intervention matches to the 
needs of the students. The correct support means it is the right intensity, targeting the right 
skill deficits, resulting in improved student performance, and allowing students to reach goals. 
According to aimsweb.pearson.com: “Monitoring each student’s response to intervention 
enables teachers to gauge the effectiveness of the core curriculum and align resources with 
student needs.” Studies indicate that using progress monitoring to guide instruction improves 
student achievement (Black & William, 1998; Fuchs & Fuchs, 1986), especially those with low 
achievement and those with disabilities, when qualified professionals implement the following 
features (Fuchs & Fuchs, 1986; Stecker, Fuchs, & Fuchs, 2005):  

 Data are frequently collected; 

 Data are graphically displayed and reviewed; 

 Decision rules—to continue or modify instruction—are explicit; 

 Data collection and decision rules are implemented with integrity; and 

 Clear direction exists for instructional modifications and alternatives.  

AIMSweb supports accurate data collection, enables users to view and understand data trends, 
and provides explicit rules for deciding when a student is on track to meet (or exceed) his or her 
goal. Note that the final feature of effective progress monitoring (i.e., providing direction on 
how to modify or replace instructional interventions) is beyond the scope of this guide. Teams 
need to ensure the intervention matches the needs of the students. Interventions will be 
implemented with the appropriate intensity, target the right skill deficits results in improved 
student performance, and allow students to reach goals.   

2. C. Plan for offering regularly scheduled reading sessions in small groups (K-3). 

The WCSD has instituted a required minimum number of instructional minutes, which includes 
a 90-minute literacy block in elementary schools. The required minutes graduate upward based 
upon student response to core instruction, and intervention. The following pages shows the 
table for Allocation of Academic Time. Within the 90-minute literacy block, instruction 
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addresses phonemic awareness, phonics, fluency, vocabulary, and comprehension in both large 
and small group settings.  

 

 

2. D. Specific instructional methodologies in use in the areas of phonological and phonemic 
awareness, decoding skills, reading fluency, and reading comprehension. 

Schools have access to WCSD state adopted Houghton Mifflin text books which provide 
coherent, systematic and explicit lessons, largely aligned to NVACS (based on Common Core 
Content Standards for English Language Arts). The foundational components of early literacy 
are developed within a system of instructional coherence and meaningful, aligned approaches 
PreK-3rd grade.  Early literacy instruction involves consideration for social-emotional well-being, 
patterns of engagement and integration of the following instructional components. The gradual 
release of responsibility model of instruction has been documented as an effective approach 
for improving literacy achievement for young readers (Fisher & Frey, 2008). Literacy instruction 
should progress from explicit instruction by the teacher to production by the student through 
the process of gradual release. The following are the key areas of early literacy instruction: 

 Phonological Awareness: Phonological awareness instruction progresses from exposure 
to explanation by the teacher to recognition and finally production by the student. 
Quality elements of developing phonological awareness begin with forming a sensitivity 
to big chunks of speech sounds such as whole words, syllables, and rhyme to smaller 
parts of speech sounds such as phonemes within words (phonemic awareness). 
Phonological awareness activities in preschool and Kindergarten classrooms begin 
whole group using a variety of instructional strategies that have been identified as 
successful and effective (Blachman, 1994; Smith, Simmons, & Kame’enui, 1995).  It is 
lso important to assess and plan explicit small-group lessons for students who need 
additional support. 
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 Decoding Skills: Explicit instruction in small group settings to support decoding and word 
recognition employs orchestration of the three cueing systems: semantic, syntactic, and 
graphophonic. Guided reading is a method for supporting students’ literacy and 
development of decoding in small, flexible, developmentally oriented groups (Fountas & 
Pinnell, 1996). The overall goal of guided reading is to provide students with the skills 
and strategies necessary to decode and understand increasingly complex texts 
(Templeton & Gehsmann, 2014).   
 

 Fluency: Fluency is the bridge between decoding and comprehension.  In order for 
students to become fluent readers, they must be able to read both accurately and 
efficiently.  Development is supported through many instructional approaches that 
require students to notice the prosodic features of language including: rate, rhythm, 
stress, pitch, and intonation. Guided release begins with teacher modeling through read 
aloud and implementation of a variety of instructional approaches including word study 
and repeated oral readings (Rasinski, 2003). The following graphic illustrates this 
concept:  

 
 
 
 
 
 
 
 
 

 Comprehension: Scaffolded instruction to support students in constructing meaning 
from text include: predicting, questioning, drawing inferences, summarizing, and 
monitoring (Block & Pressley, 2007). Instruction also centers on consistent experiences 
that are explicitly designed to foster vocabulary development and background 
knowledge to comprehend increasingly complex texts.  

 

Essential 3: Literacy Assessment Systems 

3. A. Process for considering the English Language Proficiency (ELP) level of each EL student 
(per the ELPA). 

 English language proficiency will be assessed through the administration of the WIDA 
ACCESS Proficiency Test (W-APT) and/or other assessment instruments selected by the 
District. Grade 1-12 students are assessed in the four domains of language (reading, 
writing, speaking, and listening). Kindergarten students are assessed the first semester 
in speaking and listening only. Second semester Kindergarteners are assessed in all four 
domains. 

 

Decoding            Fluency            Comprehension 

 
 
Fluency: A Two-Way Bridge (Templeton & Gehsmann, 2011) 
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 A student who scores below 5 on the age appropriate level of the W-APT shall be 
deemed sufficiently lacking in English skills and will be placed in the EL program. 

 Reading progress will be assessed annually to identify EL students with the 
administration of the English Language Proficiency Assessment (ELPA). This assessment 
measures their progress in the four domains of language. They exit EL services if they 
have an overall language score of 5 and an overall literacy/comprehension score of 5. 

 ELPA reading proficiency levels can be used to drive instruction in Reading foundational 
skills. They allow a teacher to know what a student can do in reading and what targets 
should be set to drive instruction to strengthen reading instruction for students to the 
next level. 

3. B. Process for considering the native literacy of each EL student. 

Teachers evaluate native language fluency by conducting an age appropriate reading and 
writing assessment in the student’s native language.  

 Additional information can be obtained through previous school records and by 
interviewing family members of previous schooling experiences. 

 Validating and instructing a student's native language is a vital component to ensuring a 
strong sense of identity and fostering a strong linguistic background for language 
learners. Native language support can look different depending on resources at each 
site, for example: use of bilingual dictionaries in the classroom and on assessments, 
bilingual tutors, native language support from peers, language courses in the native 
language, content courses in the native language, after school enrichment of native 
language, materials in the native language, and strong communication with families in 
the native language, many of which require the support of bilingual teachers and staff.  

3. C. Plan for English Learners based on sound research principles of language acquisition. 

 “English language development (ELD) is designed specifically to advance English 
learners’ knowledge and use of English in increasingly sophisticated ways. ELD 
instruction is designed to help them learn and acquire English to a level of proficiency 
that maximizes their capacity to engage successfully in academic studies taught in 
English and minimizes the language barriers that English learners face when engaging in 
academic studies in mainstream English classrooms” (Saunders and Goldenberg, 2010). 

 ELs need to construct meaning from oral and written language as well as to express 
complex ideas and information. 

o To achieve this goal, students must practice using language in different 
domains of listening, speaking, reading, and writing. The result in 
providing opportunities for language learning and to take advantage of 
stronger English language skills in one domain to support student 
development in the other domains. 

o These domains should not be taught or learned in isolation, but through 
an integration of language domains throughout the day. To show 
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processing or comprehension of language, students need to produce 
language either orally, in writing, or using signs and symbols. 

o Language develops across different levels of language proficiency. 
Educators need to examine the social, instructional and academic 
language in order to meet the ability for students to obtain academic 
language. When examining academic language there are three criteria to 
review and know how these criteria operate within the sociocultural 
contexts for language use. These criteria are: 1) linguistic complexity, 2) 
language forms and conventions, and 3) vocabulary usage. 

o Students show their learning through productive language. This is a 
process by which students use language to express information, ideas or 
concepts in either oral or written communication. 

o Receptive language represents how ELs process language to comprehend 
information, ideas and concepts in either writing or oral communication. 

 It is important that the language needs of ELs are purposefully planned for and 
implemented throughout the school day. It is imperative that effective methods for 
developing English learners’ content knowledge through the use of academic language 
associated with math, literature, history, and science, and basic interpersonal 
communication skills in English be an integral part of schools planning and 
implementation of EL instructional programs.  

 Adopted frameworks for teaching are the Sheltered Instruction Observation Protocol 
(SIOP) and Guided Language Acquisition Design (GLAD) strategies both of which provide 
opportunities for students to acquire language through both receptive and productive 
language modes. 

 Integrated with SIOP and GLAD are six key strategies to assist District administration to 
identify good teaching skills in order to help teachers plan lessons that are accessible to 
a range of students. 

 New concepts can introduce vocabulary and language development by discussing 
vocabulary and language structures that are key to the concept.  

 Guided interaction allows teachers to structure lessons so students work together to 
understand what they read—by listening, speaking, reading, and writing collaboratively 
about the academic concepts in the text. 

 Metacognition and authentic assessment provide students with opportunities to 
understand concepts by teachers modeling and explicitly teaching thinking skills 
(metacognition) crucial to learning new concepts. Metacognition is a critical skill for 
learning a second language and a skill used by highly proficient readers of any language. 
Authentic assessments allow teachers to use a variety of activities to check students’ 
understanding, acknowledging that students learning a second language need a variety 
of ways to demonstrate their understanding of concepts that are not reliant on 
advanced language skills. 
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 Explicit instruction, or direct teaching of concepts, academic language, and reading 
comprehension strategies needed to complete classroom tasks. 

 Meaning-based context and universal themes make learning meaningful from the 
students’ everyday lives and can be a foundation to interest them in academic concepts. 

 Teachers’ use of modeling, graphic organizers, and visuals can assist all students 
especially to recognize essential information and its relationship to supporting ideas. 
Visuals make both the language and the content more accessible to students. 

3. D. Plan for English Learners aligned with WCSD English Learner policy (per Nevada State 
Board of Education and the English Mastery Council).  

 The Board of Trustees is committed to ensuring all students graduate college-and 
career-ready, through the consistent application of high-quality instruction, balanced 
assessment, and a rigorous accountability system. The District is committed to closing 
the achievement gap by implementing culturally responsive practices throughout the 
District, as well as engaging families and the community. In addition, it is important that 
strategic use of native language be considered an important factor of English learner’s 
success in school. Consistent with the District’s Strategic Plan, Envision WCSD 2020, 
explicit emphasis on language and literacy instruction is an integral part of effective 
teaching and learning for students that are ELs and that the academic success of ELs is a 
responsibility shared by students, educators, the family, and the community. It is vital 
for ELs to receive rigorous, explicit, high-quality language and literacy instruction while 
being held to high expectations and standards in order to access content areas.  

Aligned Plan: 

 Teachers will follow a precise model for delivery of instruction throughout the day. 
Grades K-3 will team-teach using a collaborative, co-teaching model of instruction 
where teachers share responsibility for planning, teaching, and assessing progress of 
students in reading and language literacy in the class they teach together. It may look as 
if they have orchestrated the lesson in such a way that one person assumes greater 
responsibility for the introduction of the activities or lesson and another takes greater 
responsibility for the closure and facilitation of students’ individual practice. Or it 
mightlook like tag team or turn teaching in which they consistently and fluidly go back 
and forth in sharing responsibilities throughout the lesson, appearing to finish one 
another’s sentences. Some team teaching teams rotate responsibility for the different 
aspects of a lesson or unit among the members each time they co-teach so that each 
person gets a chance to teach each element of the lesson or unit. In this model, 
language standards and content standards are woven together as in a helix of teaching 
and learning. 

 The EL teacher and general education teacher will teach a mini lesson side by side for an 
agreed upon time every day during their collaborative reading block.  

 This instructional time is an equally shared responsibility of teaching to Reading 
foundational skills (phonemic awareness, phonics, vocabulary, fluency, and 
comprehension strategies), as well as a language objective. They simultaneously deliver 
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or take turns delivering various components of the lesson. In the second part of the 
collaborative time, the teachers will teach in small groups. The general education 
teacher will be teaching to the same standard and objectives as the EL teacher in a 
guided reading setting. The EL teacher will scaffold his/her lesson with emphasis on 
language development, while learning the Reading foundational skills simultaneously in 
an English language development setting.  

 Students who are independently working will be reading and writing to enhance their 
knowledge on the topic and additional practice with the skill or strategies. 

 The Departments of EL/WL, C & I, Striving Readers, and Assessment will provide 
professional learning in the areas of inclusive practices, Reading foundational skills, and 
formative assessment to report reading progress. 

 The PLC structure at all schools will focus on data collected during the reading block 
time and focus on next steps for instruction in any of the Reading foundational skills 
needed for students to develop and achieve in reading. 

 

ESSENTIAL 4: PROFESSIONAL LEARNING 

4. A. Procedures for facilitating collaboration between the learning strategist and the K-4 
classroom teachers. 

 The PLC structure will be used to provide the Learning Strategist the opportunity to 
collaborate with K-3 teachers as organized at each school site. WCSD also provides 
additional PLC meeting time during Early-Release Wednesdays.  

 The Department of EL/WL will provide follow up observation and feedback to the 
Learning Strategist and teachers monthly. The Learning Strategist’s classroom will be a 
model classroom. Substitutes will release K-4 teachers to allow them the opportunity to 
observe in the Learning Strategist’s model classroom. The District will provide a side-by-
side coach to help facilitate the observation. For example, this side by side coach may be 
an Implementation Specialist who is already assigned to the school. 

4. B. Professional development plan for training the Learning Strategist. 

 Hire Independent Consultants, and collaborate with Northwest Regional Professional 
Development Program (NWRPDP) and Department of Professional Learning to develop 
the training for the content described in State-approved guidelines (approved by 
Nevada State Board of Education July 23, 2015). 

 The Learning Strategist will be encouraged to attend “Build Your Capacity as a Teacher 
Leader” to refine coaching and leadership skills through the Department of Professional 
Learning. 

 The Learning Strategist will be released from their classrooms for training. This training 
will be spread over the months of November, December, and January. Follow up 
training will be provided once a month, February through May, for a half day each 
month. 
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 The Learning Strategist and other classroom teachers will be afforded tuition 
reimbursement via grant monies, if/as awarded for tuition reimbursement in pursuit of 
PreK-2 Early Childhood license. 

4. C. Professional development plan for training for the K-4 classroom teachers (by the 
learning strategist). 

 GLAD training for K-4 teachers at identified schools will occur during a selected five-day 
training. GLAD trainers will provide a two-day overview with content. Teachers will then 
attend and observe GLAD strategies being used in an appropriate grade level unit of 
study.   

 If teachers are already trained in GLAD, they will have an opportunity to attend a “GLAD 
Refresher” session in two-hour blocks.   

 The training will be facilitated by GLAD trainers; however, the Learning Strategists will 
attend training with teachers in order to support them back at the school site in the 
usage of standards and strategies in classrooms. 

 Training will be provided in support of site-specific intervention programs. 

 Building off the Striving Readers model, training and support will be provided for data-
driven decision making process. 

 Teachers will be provided the opportunity to attend In-Service Classes such as: Reading 
foundational skills, Word Study, Syntax, Small Group Instruction, Core Actions, RAP 
(Read-Aloud Project, which focuses on text-dependent questions in K-2), Text Sets (a 
class being created to focus on building background and vocabulary in K-2). 

 Schools will identify after school and intersession stipend opportunities to provide 
support in phonics, phonemic awareness, fluency, vocabulary, and comprehension. 
These opportunities will be differentiated based on needs seen in classrooms. The 
Learning Strategist will lead these support meetings. 

4. D. Plan for implementing the duties and responsibilities of the learning strategist. 

 During the first year, principals will collaborate with the Learning Strategist in 
implementing the duties and responsibilities of the Learning Strategist and develop a 
site based plan to implement the duties and responsibilities from State-approved 
guidelines (approved by Nevada State Board of Education July 23, 2015). 

 A Program Coordinator will be hired, contingent on funding, to observe model 
classrooms, note school needs, and coordinate intersessions as well as develop a plan to 
communicate with families about Read by Grade 3.  
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ESSENTIAL 5: FAMILY AND COMMUNITY ENGAGEMENT 

While Phase I of Read by Grade 3 funding does not specifically call for details of family 
engagement, WCSD strongly believes this is essential to assisting young children. As outlined in 
the grant application, WCSD will work with its Department of Family & School Partnerships to 
provide literacy classes for families, provide training to teachers on “Tip Sheets” developed 
under the Striving Readers Grant, and support activities such as the Family Access Day, and 
scheduled learning at public libraries.  WCSD will also increase frequency of individualized 
student parent teacher conferences throughout the school year as need presents itself based 
on student performance data. This also aligns with the WCSD Strategic Plan, Envision 2020, Goal 
3: To engage family and community members in strong relationships and provide meaningful 
opportunities to increase their educational expertise, trust and shared responsibility for student 
success.  
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Measurable performance objectives for the District and each identified school are presented in 
the MPO tables located in Appendix B. In alignment with the WCSD Literacy Plan, the 
performance objectives are based on the state assessment in Grade 3 reading, and on the 
WCSD early literacy assessment (DRA2, Pearson Publishing) in grades K-2. Baseline measures 
for SBAC have not been reported for Nevada schools, so initial targets in third grade are based 
on CRT results; these will be updated immediately upon receiving SBAC data. The reading and 
literacy targets set for each school and each student population were computed based on level 
of baseline performance and they increase as expected (Linn, 2003). In other words, while all 
targets will be challenging for schools to meet, and while lower baselines will require steeper 
targets, the distances between baseline and targets have been shown to be consistently 
reachable by schools, given resources and action plans. This methodology was used with 
success in WCSD for setting performance targets from 2009 to 2012 as part of the District’s 
strategic plan. 

 
In addition, WCSD will develop an evaluation plan to provide information about the strengths 
and challenges of the program and its impact on student, staff, and parent outcomes. The 
proposed data collection and analysis plan will help evaluate implementation of the Read by 
Grade 3 activities in WCSD. Primary aims of the evaluation will be to: 1) Gather and report 
evidence of short, intermediate, and long-term outcomes associated with this funding and the 
WCSD and School Literacy Plans; and 2) Utilize the information gleaned from the evaluation to 
inform future implementation.

           MEASURABLE PERFORMANCE OBJECTIVES 
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                                ACRONYM LIST 

 

 

 

C&I Curriculum and Instruction 

CBM Curriculum-based measures 

CRT Criterion Referenced Tests 

DRA2 Diagnostic Reading Assessment (2nd Edition) 

EL English Learner 

ELA English Language Arts 

ELD English Language Development 

ELL English Language Learner 

ELL/WL Department of English Language and World Language 

ELP English Language Proficiency 

ELPA English Language Proficiency Assessment 

Framework The Teaching and Learning Framework 

FRL Free and Reduced Lunch 

Fundamentals The Four Fundamentals 

GLAD Guided Language Acquisition by Design 

ICEL Instruction, Curriculum, Environment and Learner 

MAP Measure of Academic Progress 

MTSS Multi-Tiered System of Supports 

NEPF Nevada Educator Performance Framework 

NRT Normed Referenced Test 

NSLP Nevada State Literacy Plan 

NVACS Nevada Academic Content Standards 

NWRPDP Northwest Regional Professional Development Program 

PDSA Plan Do Study Act 

PIFs Parent Involvement Facilitator 

PLC Professional Learning Community 

SBAC Smarter Balanced Assessment Consortium 

SIOP Sheltered Instruction Observation Protocol 

SY School Year 

UNR University of Nevada, Reno 

WIDA World-class Instructional Design and Assessment 

W-APT WIDA-ACCESS Placement Test 
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